The aim of the following article is to discuss the current status and the organization of bilingual English -Slovak secondary education in Slovakia as this area has not been examined and studied thoroughly. Not enough research has been conducted in this area and the only relevant data are we can rely on stem from implementing CLIL into all levels of education. Since bilingual education in Slovakia is increasing by leaps and bounds in recent years, we believe it is important to offer a deeper and an accurate insight of its contemporary position by analyzing as well as describing the organization of educational process. To fulfill the purpose of the research, Internet based research is developed as the main research tool. When implementing this research tool, our main interest will be dedicated to legal documents and statistical data regarding bilingual education in Slovakia.
Introduction
Teaching foreign languages belongs to the topics which has not lost its significance in Slovakia and throughout the whole world in recent years. One of the issues that certainly arouses attention within foreign language teaching over the last years and has also been the subject of intense debates is bilingual education. This is mainly due to fact that the number of children exposed to two languages is growing dramatically and this number is expected to rise even more in the next decades. Furthermore, a continuous growth of bilingual schools is also motivated by the guidelines of the European Union that is trying to govern all its efforts towards a multilingual society. Currently, the ability to speak two languages is not seen just as a benefit of being privileged, but rather as a necessity to find a prosperous job. The issue of bilingual education in Slovakia is also closely related to the opening of borders and the increasing migration of population. As a result of aforementioned, educational institutions are trying to adapt to this trend and promote bilingual education in all types of schools, from pre -school institutions to secondary schools. An increasing number of bilingual language schools as well as bilingual sections within state schools naturally invoke theoretical as well as methodological questions regarding this type of education, which need to be answered in detail.
The topic of English -Slovak bilingualism is quite new in Slovakia, not enough research has been undertaken in this area and as a result of this, there is still a lack of appropriate teaching materials, strategies and methodological resources that bilingual teachers could draw on. Moreover, bilingual education is a field full of paradoxes that need to be proved in order to require credible information. Because of the previously mentioned issues regarding bilingual education investigation, it is really necessary to provide more information in order to ensure successful foreign language learning and teaching. The presented article deals with this very issue. The forthcoming part will be aimed at the analysis of such issues regarding bilingual education in Slovakia that need to be examined.
The Notion of Bilingual Education and Its Legal Foundations
Baker (2011) outlines bilingual education is just "a simplistic label for a complex phenomenon"covering different types of bilingual education. What all bilingual programs have in common is that they integrate two languages for giving instructions. Therefore, Mejia (2002) points out the objectives of such programs are not just linguistic (as it is usual for language learning) but also academic, especially in the content subjects. In a broader sense, a widely accepted definition of bilingual education refers to that kind of education that is provided in two different languages (Pokrivcakova, 2013) . However, the issue takes on different meanings in different countries and it is therefore considered much complicated. In the most general meaning, Cohen (1975) claims bilingual education involves all those types of education in which at least a part of school curriculum or all of it is taught in foreign language regardless of the combination of mother tongue and foreign language. In other words, academic content is taught in two languages, the native and the foreign language, with varying extent of each language used within particular bilingual education program. Baker and Prys Jones (1998) point the use of two languages as a medium for presenting school curriculum can be seen as a medium to develop full bilingualism and biliteracy. Pokrivcakova (2013) gives a very precise distinction between the forms of bilingual education based on the mutual relationships of the languages that are used to mediate the academic content: a) mother tongue + foreign language (in case of educating students of Slovak nationality, when a part of the curriculum subjects is taught in Slovak and some subjects (at least three) in a foreign language; b) mother tongue + state language (applied within the educational system of national minorities, if their language is recognized as an official language of teaching instructions); c) state language + foreign language (this form of bilingual education is typical for those students, whose mother tongue is not recognized as an official teaching language in Slovakia, and therefore, education is held in the state language and a part in a foreign language). As for the education in Slovakia, only the first of the above mentioned form of bilingual education is recognized as truly bilingual according to the school 255 legislative. The law concerning bilingual education defines bilingual education as such education in which mother tongue and foreign language are combined for teaching school curriculum (Act on Schools, Law 245/2008, § 6). Talking about the establishment of bilingual schools in Slovakia, there are two ways of providing bilingual education. In the past, bilingual education was strictly bound to intergovernmental agreements, however, in the present it can be provided by any school that can provide education in foreign language at least in three compulsory subjects (Act on Schools, Law 245/2008, § 7). In 2003, legislation concerning specific aspects of bilingual education has been developed to build up more sustainable and compatible system of bilingual schools. The legislation covers official state policy concerning curriculum, entrance exam, assessment and leaving exam specifics. Based on this legislation, educational aims for particular schools were formulated, tailored specifically for each school.
The Development of Bilingual Education in Slovakia
Language learning has undoubtedly become one of the top priorities in Slovakia after the collapse of communism in 1989 accompanied by major social, political and economic changes. As a result of this, the first bilingual schools were set up in 1990s. These schools were set up in cooperation with the target language country on the base of bilateral agreement and provided native speakers for both foreign language and content subject teaching. In majority of schools with bilingual sections, the curricula were put together by combining Slovak educational system together with that of the target country. Recently, several bilingual sections have been established regardless of any foreign partner. There is no more a condition to involve foreign countries in order to set up this kind of school, each school is responsible for providing teaching at least three content subjects in foreign language. Due to this varieties of bilingual schools can be found across Slovakia. Generally speaking, Laukova (2007) perceives bilingual schools based on intergovernmental agreements to be of higher quality by claiming they are more challenging and demanding for their students. They may have their distinctive specifics that do not necessarily correspond with the state educational program, and therefore time allocated to foreign languages teaching may not coincide with the framework curriculum for grammar schools with two languages of instruction. These schools follow study programs that are officially recognized by the ministries of education of both participating countries. An advantage of bilingual schools based on intergovernmental agreements is that a foreign partner guarantees foreign teachers of vocational subjects as well as foreign textbooks, exchange of experience, exchange programs for students and internships for teachers at partner schools of the country. Regarding the second type of bilingual education in Slovakia, which not based on intergovernmental agreements, Pokrivcakova (2013) mentions at least three compulsory subjects have to be taught in foreign language and the maximum number of subjects is not given. Schools do not need to have foreign lecturers, so Slovak teachers with a university degree teach compulsory subjects in foreign language. These schools strictly follow laws regulating education in Slovakia.
Definition of the Research Problem
A credible research reflecting the conditions and contemporary state of bilingual education in Slovakia is still not sufficient because of couple of reasons. The most striking is that there are not enough schools providing bilingual type of education for a long period of time, so therefore there is a lack of information that would be so solid the researchers could draw on and create a relevant sample. So far the majority of relevant data referring to the area of bilingual research in Slovakia is concerned with the following topics (primarily associated with CLIL method): a case study of bilingual education in Slovakia (Pokrivcakova, 2012), analysis of CLIL teacher competencies (Hurajova, 2012; Sepesiova, 2014; Hurajova, 2016) , measuring efficiency of CLIL implementation (Luprichova, 2013; Kovacikova, 2012) , innovations and creativity connected with CLIL (Sepesiova, 2014), CLIL research in Slovakia (2013), experimental verification of CLIL method (Menzlova, 2016) , CLIL method implemented in ESP teaching (Chmelikova, 2016) , the importance of educational assessment in CLIL (Sepesiova, 2016) and teacher training in CLIL (Pokrivcakova, 2015) . As there is still a low number of projects and research dedicated to bilingual education, it results in a lack of proved information that would form a reliable base. We can draw on just the research handling the method of CLIL from various viewpoints, therefore some significant key aspects of bilingual education remain unconfirmed and unexplained. It is however crucial to "fill in this gap" since there has been noticed a rapid growth of bilingual schools in Slovakia that seek for valid and reliable information to insure quality of bilingual education.
The main research aims 1 To map the situation concerning English -Slovak bilingual secondary grammar schools in Slovakia according to their main characteristics. 2 To describe the current status and organization of bilingual education in Slovakia.
Methods of Gathering Data
In order to provide a better picture about the contemporary position of English -Slovak bilingual secondary grammar schools in Slovakia, we have decided to implement Internet based research, focusing on the national documents and statistical data referring to this type of education. The chosen research method is supposed to serve as the main tool to fulfill the above stated aims of our research.
The State of Art of Bilingual Education in Slovakia
In the following part, our main focus will be on English -Slovak bilingual grammar schools in Slovakia. We need to differentiate between two main types of bilingual grammar schools in Slovakia. Those who were established in 90s on the base of bilateral agreement are considered to be of higher quality. They provide teaching at least six content subjects in English language. The other types of bilingual grammar schools have been set up recently after a big boom in foreign language learning. In this case, students learn usually three content subjects in foreign language and sometimes a combination of English and Slovak language is used to mediate particular subject content. The above mentioned types of bilingual grammar schools in Slovakia follow different types of laws and regulations. School curriculum in bilingual grammar schools based on bilateral agreement comes from the foreign partner country, which determines the composition of content subjects taught in English. The later type of bilingual schools respects the School Act in Slovak Republic according which any three content subjects must be taught in English in order to establish a bilingual grammar school. Therefore, the composition of content subjects varies mainly according to the availability of qualified teachers. When comparing bilingual grammar schools with ordinary grammar schools, another difference lies in school leaving examination. Students who attend secondary grammar schools with English bilingual sections have to take leaving examination at C1 level according to the CEFR. The exam consists of two parts -a written part including tasks aimed at testing reading and listening skills, grammar and vocabulary, writing and essay; and a spoken part consisting of contrasting a set o pictures, speaking about a given topic and a simulation on a given topic. The written part of leaving exam is created by the National Institute for Certified Educational Measurements and all students take it at the same time within 90 minutes. The spoken part lasts for 40 minutes -20 minutes preparation and 20 minutes of monologue or dialogue with three members of the leaving examination commission. Balazova (2013) indicates differences concerning the graduation of bilingual students by writing that after graduating, students of bilingual education obtain a double school report -one Slovak and one in accordance with the criteria of a foreign partner. Graduates reach C1 level according to the Common European Framework for Languages, which equals to state language exam. Pokrivcakova (2013) and Vyhlaska Ministerstva skolstva Slovenskej republiky (437/2009 Z.z.) summarize several qualifications and specific qualification requirements for bilingual education teachers. For bilingual education in Slovakia it is typical that is implemented in monolingual classes and two languages, native and foreign, are used for giving instructions.
Teachers of content subjects teach in a foreign language, however, they are usually not the native speakers but they are qualified teachers of those content subjects with excellent communication skills in the foreign language.
Teaching qualification for teaching a foreign language is not a requirement and also teachers who have not finished university studies in particular foreign language can use this language for teaching content subjects, however, they need to prove their ability to master at least C1 level of foreign language. Therefore, they usually decide for passing language state exams at this level. In case of the qualified teachers for bilingual education, especially content subjects, the teachers are not trained in the methodology, so the teaching practice can be described as experimental. Laukova (2007) (5), German (5), Spanish (7), Russian (3), Italian (1) and other (4). The number as well as the structure of subjects taught in foreign language varies of different bilingual schools. Particular subjects and their scope are provided by each bilingual school in their school educational program. Each school implementing bilingual education specifies the number and structure of content subjects taught in foreign language as well as time allocated to individual content subject in each grade of study. In the majority of bilingual grammar schools, usually science content subjects are taught in foreign language, so especially mathematics, physics, chemistry, biology and geography. However, the range of subjects taught in foreign language differs and depend on personal capacities. To briefly illustrate the boom of establishing bilingual grammar schools in Slovakia, the following charts provide an overview of their gradual increase since the school year 1991 up to the present. The charts include the total number of all bilingual grammar schools (later BGS) and the number of English -Slovak bilingual schools in Slovakia in particular school years. The charts depict a gradual raise in the number of BGS set up in the Slovak Republic. We can see that at the beginning of the chart (the school year 1991/1992), there were only 2 English -Slovak BGS out of 10 which provided bilingual education in foreign languages. By the school year 2016/2017, the number of all BGS in Slovakia is seven times bigger as they are 68 together. Regarding the current number of English -Slovak BGS, they are 43 together, which is four times more than at the beginning. 
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Figure 3 English-Slovak bilingual grammar schools in Bratislava Region
The smallest region in Slovakia called Bratislava Region contains 9 BGS, 3 of them are state schools, 1 is church and the rest 5 schools are private.
Regarding their tradition, we can see that there are also BGS with a longer history, since two schools were set up in 1991/1992 and 1994/1995. What is quite interesting is the fact that 7 out of 9 schools presented in the chart above are merged with primary schools and 3 are even merged with kindergartens. Preschool and primary school educational stages are typically merged with higher secondary school educational stage when it comes to private and church schools, but the chart shows an exception. 
Figure 4 English-Slovak bilingual grammar schools in Trnava Region
The chart above portrays BGS in Trnava Region. This Region contains 6 BGS, 4 of which are state schools and 2 are private. There are currently no church -founded BGS. All six schools were established after 2000, so they do not have so long tradition. Only one BGS, which is private, is merged with both a primary school and a kindergarten. The above depicted chart shows 2 BGS in Trenčín Region. Both BGS were founded after 2000, so they do not have a long tradition. One of them is a state school and the other one is a private school. The private one is also merged with a primary school. The 
Figure 8 English-Slovak bilingual grammar schools in Prešov Region
The chart shows 7 BGS in Prešov Region, which were established gradually, so some of them have longer tradition and some of them are quite new. Out of 7 schools, 3 are state, 2 are private and the remaining 2 are church schools. One private school is merged with both a primary school and a kindergarten and another one also with a primary school. 
Figure 10 English-Slovak bilingual grammar schools in Košice Region
The above shown chart demonstrates BGS in Košice Region. It contains 8 BGS, 6 of them are state, 1 is private and 1 is church. None of the BGS is merged with a primary school or a kindergarten. All schools were founded after 2010, except one established in 1994.
Conclusion
This paper attempts to describe the current status and organization of bilingual grammar schools in Slovakia using Internet based research as the main research method for gathering and analyzing available data. It also states the peculiarities concerning bilingual education at grammar schools, such as the requirements for the teachers and students. To sum up our findings regarding the situation of English -Slovak bilingual education in Slovakia, there are 43 BGS, out of which 8 are church schools, 22 state schools and the remaining 13 are private schools. The most BGS (9) are located in the smallest Region called Bratislava, while in Nitra Region there are only two BGS, which are both state. The number of BGS merged with kindergarten is 6, while those which are merged with primary schools are 13. The most BGS merged with kindergarten and/or primary school occur in
